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ABSTRACT: A state university in the Philippines participated in the resumption of limited face-to-face classes after two years of 

closure due to the COVID-19 pandemic, thereby allowing for online learning. This study assessed the online self-regulated learning 

strategies of college students using descriptive-correlational research design. Mean, standard deviation, Mann-Whitney U-test, and 

Kruskal-Walli’s test were used for analyzing data gathered from one hundred sixty-three students. Results show that students had a 

high level of online self-regulated learning strategies when they were taken as a whole and grouped according to sex and year level, 

excluding the second-year students whose level was average. Moreover, significant differences did not exist in their online self-

regulated learning strategies when grouped according to year level, but a significant difference did in environment structuring when 

they were grouped according to sex. Overall, the students succeeded in dealing with the challenges of online learning because they 

employed self-regulated strategies. 
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INTRODUCTION 

The COVID-19 pandemic has impacted many areas, including education (Mahmud & German, 2021). Universities were forced to 

switch from in-person to online instruction, forcing college students to engage in self-regulated learning (Biwer et al., 2021). The 

Philippine educational system has been significantly affected by this sudden transition. Consequently, educators and the new system 

require students to get used to it. Students have had to use various strategies to keep up with their classes. 

           Online learning has become one of the most popular ways to learn during the COVID-19 pandemic. Learning after schools 

closed was linked to increasing student autonomy and accountability. Due to the shutdown of schools, several components that 

helped structure learning were gone, which made it harder for students to organize themselves (Helm & Huber, 2022). Technology 

plays a big part in online learning. Only some students may have access to the most recent software and hardware and have a good 

internet connection (Lopena, Padilla, & Madrigal, 2021). Therefore, students who engage in online learning must develop and 

practice self-regulation to become proactive in their learning amidst challenges.  

 Zimmerman (2002) defined self-regulation as the self-directed process by which students develop their intellectual 

capacities into academic competencies. Barnard-Brak, Lan, and Paton (2010) held that individuals who exhibit self-regulated 

learning behaviors appear to achieve more favorable academic outcomes than those who do not. To Vishwakarma and Tyagi (2022), 

self-regulated individuals can control their learning and actively participate in achieving their academic goals. Zimmerman's (2002) 

SRL goes beyond depending on highly specialized expertise but instead requires behavioral skills, self-motivation, and self-

awareness to effectively harness that knowledge (Triquet et al., 2017). 

           Studies like those of Barak et al. (2016), Zhao and Chen (2016), Martinez-Lopez et al. (2017), Pedrotti and Nistor (2019), 

Carter et al. (2020), Alhazbi and Hasan (2021), Bylieva et al. (2021), Mou (2021), Al-Hawamleh et al. (2022), Makhno et al. (2022), 

Bebas et al. (2022), Santoso et al. (2022), Mindrila and Cao (2022), and Xu (2022) delved into self-regulation in online learning; 

however, only a few had Bachelor of Arts in English Language students as their participants or utilized the online self-regulated 

learning questionnaire in this study. Hence, it was considered gainful to conduct this study to find out the levels of the Bachelor of 

Arts in English Language students' online self-regulation learning strategies and to determine whether significant differences existed 

when they were grouped according to sex and year level. 

 

FRAMEWORK OF THE STUDY 

This study is based on the Self-regulation theory of Zimmerman (2002), which holds that self-regulation involves learners using 

their mental abilities to develop academic skills. Instead of being a passive response to teaching, learning is seen as a proactive 

activity that students undertake independently. Self-regulated students know their strengths and limitations and use personally set 

goals and strategies to guide their learning. These students monitor their progress toward their goals and reflect on their progress, 
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which boosts their self-satisfaction and motivation to continue improving their learning methods. Self-regulated students tend to be 

more successful academically and optimistic about their future, thanks to their prime motivation and adaptive learning strategies. 

           Furthermore, this study zeroed in on the online self-regulated learning of college students by espousing the idea that self-

regulation strategies can help students enhance their learning by establishing clear objectives for themselves and tracking their 

advancement based on those objectives and strategies. The online self-regulated learning questionnaire of Barnard-Brak et al. (2010) 

was utilized to determine college students’ self-regulated learning in an online learning environment. The questionnaire comprises 

six subscale constructs: goal setting, environment structuring, task strategies, time management, and help-seeking. Barnard-Brak et 

al. (2010) claimed that those self-regulated learning skills and strategies could contribute to theory development by clarifying how 

individuals demonstrate self-regulation in their learning. 

           Figure 1 shows that the levels of the college students’ online self-regulated learning strategies in terms of goal setting, 

environment structuring, task strategies, time management, help-seeking, and self-evaluation may depend on the respondents’ sex 

and year level. 

 

 

 

 

 

 

 

 

                                Figure 1. Paradigm of the Study 

  

Barnard-Brak et al. (2010) included the following six subscale constructs in their Online Self-regulated Learning Questionnaire: 

  

Goal setting: This includes setting standards for assignments in online courses, setting short-term (daily or weekly) goals as well 

as long-term goals (monthly or for the semester), maintaining high standards for learning in online courses, setting goals to manage 

study time for online classes, and not compromising the quality of work because it is online. 

Environment structuring: This involves choosing a location to study that avoids too many distractions, finding a comfortable 

place to study, knowing where to study most efficiently for online courses, and selecting a time with few distractions to study for 

online courses. 

Task strategies: This consists of taking more thorough notes for online courses because notes are even more critical for learning 

online than in a regular classroom, reading instructional materials posted online aloud to fight against distractions, preparing 

questions before joining discussion forums, and working extra problems in online courses in addition to the assigned ones to master 

the course content. 

Time management: This involves allocating extra studying time for online courses that demand time, trying to schedule the same 

time every day or every week to study for online courses, and observing the schedule, still trying to distribute studying time evenly 

across days even though there is no need to attend daily classes. 

Help-seeking: This includes finding someone knowledgeable in the course content, sharing problems with classmates online, trying 

to meet classmates face-to-face if needed, and being persistent in getting help from the instructor through e-mail. 

Self-evaluation: This involves summarizing what I learned in online courses to examine my understanding of what was learned, 

asking myself many questions about the course material when studying for an online course, communicating with classmates to find 

out how I am doing in my online classes, and communicating with classmates to find out what is different from what they are 

learning. 

 

METHODOLOGY 

This study is descriptive correlational quantitative research. Quantitative research involves analyzing the relationship between 

variables to test objective theories. These variables can be measured through instruments, which generate numerical data that can 

be analyzed using statistical procedures (Creswell, 2009). According to Nassaji (2015), descriptive research depicts a phenomenon 

and its attributes. Correlational design is advantageous when examining the co-variation of two variables, assessing the degree of 

correlation between variables, and determining causality between variables, especially when it is not feasible or ethical to manipulate 

any of the variables (McCombes, 2019). 

           Using the stratified sampling teaching, 163 Bachelor of Arts in English Language students in a state university participated, 

dividing the population into strata. Stratified sampling is utilized when the population lacks a homogeneous group from which the 

Bachelor of Arts in English Language 

Students 

• Sex 

• Year Level 

Online Self-regulated Learning Strategies 

• Goal Setting 

• Environment Structuring 

• Task Strategies 

• Time Management 

• Help-seeking 

• Self-evaluation 
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sample can be drawn. This technique is commonly employed to obtain a representative and high-quality sample (Etikan & Bala, 

2017). In particular, 47 first-year, 27 second-year, 43-third-year, and 46-fourth-year students participated in this study. This study 

adopted the 24-item Online Self-regulated Learning Questionnaire (OSLQ) of Barnard et al. (2009). It was subjected to reliability 

testing among Bachelor in Secondary Education major in English students before it was administered to the respondents of this 

study. Cronbach’s Alpha established an alpha value of 0.720 at a 0.05 confidence level. Therefore the 24-item Online Self-regulated 

Learning Questionnaire (OSLQ) is reliable. 

 

RESULTS AND DISCUSSION 

Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students as a Whole and in 

Terms of Goal Setting, Environment Structuring Task Strategies, Time Management, Help-seeking, and Self-Evaluation 

The overall mean was 3.87, and the standard deviation was 0.37, which is interpreted as high. This result implies that all the 163 

Bachelor of Arts in English Language students utilized goal-setting, environment structuring, task strategies, time management, 

help-seeking, and self-evaluation as their online self-regulated learning strategies to a great extent to address the demands of online 

learning. Table 1 has the data. 

           In support of the results, Mindrila and Cao (2022) revealed that students had high levels of online self-regulated learning 

strategies in terms of goal setting, environment structuring, task strategies, time management, help-seeking, and self-evaluation. 

Moreover, Santoso et al. (2022) and Martinez-Lopez et al. (2017) found that students had high levels of online self-regulated learning 

strategies but only in goal setting, environment structuring, and self-evaluation. On the contrary, Bylieva et al. (2021) found that 

goal setting and time management were the lowest self-regulation indicators. 

 Additionally, Yen et al. (2016) found that when considering the group as a whole, participants exhibited higher levels of 

self-regulation in environment structuring and goal setting. However, their self-regulation was comparatively weaker in areas such 

as time management, task strategies, help seeking, and self-evaluation. 

 

Table 1. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students as a whole and 

in terms of goal setting, environment structuring, task strategies, time management, help-seeking, and self-evaluation 

Areas M SD Interpretation 

Goal Setting 3.81 0.54 High 

Environment 

Structuring 
4.28 0.53 

High 

Task Strategies 3.64 0.57 High 

Time Management 3.86 0.52 High 

Help-seeking 3.73 0.62 High 

Self-evaluation 3.90 0.48 High 

Whole 3.87 0.37 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 

 

Level of Online-Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level 

Generally, all students, when grouped according to sex and year level, had a high level of online self-regulated learning strategies. 

This result indicates that they were involved with a plan of action to monitor and manage their behaviors in the pursuit of their goals. 

Notably, the male students (M=3.90, SD=3.86) and the fourth-year students (M=3.92, SD=0.40) were more interested in online self-

regulated learning than the female students (M=3.86, SD=0.32), first-year (M=3.89, SD=0.39), second-year (M=3.73, SD=0.40), 

and third-year (M=3.89, SD=0.29) students. Table shows the data. 

 Zhao and Chen (2016) found that male students had higher self-regulation than female students. Mou (2021) discovered 

that senior undergraduate students took self-regulation more seriously than their counterparts.  

  

Table 2. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students when grouped 

according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 3.86 0.32 High 

Male 59 3.90 0.45 High 

Year Level     

First 47 3.89 0.39 High 

Second 27 3.73 0.40 High 
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Third 43 3.89 0.29 High 

Fourth 46 3.92 0.40 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 

Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level and in Terms of Goal Setting 

In general, the students’ level of goal setting as an online self-regulated learning strategy was high, notwithstanding sex and year 

level. Table 2, however, shows that the male students were more bent on setting goals (M=3.86, SD=0.53) than the female students 

(M=3.79, SD=0.53). Furthermore, the fourth-year students had a higher level of goal setting (M=3.90, SD=0.48) than the first-year 

(M=3.72, SD=0.63), second-year (M=3.76, SD=0.49), and third-year (M=3.86, SD=0.51) students. These results indicate that the 

fourth-year students considered taking proactive measures to attain their desired outcomes more seriously than their counterparts. 

Table 3 presents the data. 

 Correspondingly, setting goals enables students to stay focused on their desired outcomes and provides them with a clear 

pathway to success (Dotson, 2016). Furthermore, when students set goals, they are motivated to independently employ effective 

learning strategies and assume responsibility for their learning endeavors, leading to enhanced academic achievements (Haq, A.H.B. 

et al., 2021). 

 

Table 3. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students in terms of 

goal setting when grouped according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 3.79 0.53 High 

Male 59 3.86 0.57 High 

Year Level     

First 47 3.72 0.63 High 

Second 27 3.76 0.49 High 

Third 43 3.86 0.51 High 

Fourth 46 3.90 0.48 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 

Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level and in Terms of Environment Structuring 

The data show that the level of online self-regulated learning strategies of students when grouped according to sex and year level 

and in terms of environment structuring was high. In particular, the female students (M=4.36, SD=0.52) and the third-year students 

(M=4.37, SD=0.44) exhibited high preference for looking at how physical environments may be arranged to enhance learning more 

than the male students (M=4.15, SD=0.54) and first-year (M=4.30, SD=0.52), second-year (M=4.12, SD=0.67), and fourth-year 

(M=4.27, SD=0.52) students. Table 4 shows the data. 

 Yen et a. (2016) showed that 43 male and 61 female participants in the group taking online courses at a university in the 

United States demonstrated elevated levels of self-regulation in environment structuring when evaluated collectively. Moreover, in 

an English preparatory class at a state university in Turkey, 74 male and 16 female students identified structuring their studying 

environment as the most commonly employed online self-regulation strategy (Karacan et al., 2022). 

  

Table 4. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students in terms of 

environment structuring when grouped according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 4.36 0.52 High 

Male 59 4.15 0.54 High 

Year Level     

First 47 4.30 0.52 High 

Second 27 4.12 0.67 High 

Third 43 4.37 0.44 High 

Fourth 46 4.27 0.52 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 
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Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level and in Terms of Task Strategies 

When grouped according to sex, all male (M=3.71, SD=0.65) and female (M=3.61, SD=0.52) students and first-year (M=3.67, 

SD=0.61), third-year (M=3.65, SD=0.46), and fourth-year (M=3.75, SD=0.52) students strongly believed that managing their tasks 

could be helpful as all of them displayed a high level of online self-regulated learning in terms of task strategies. The second-year 

students (M=3.43, SD=0.69) whose level of task strategies was just average, however, could have not considered employing tasks 

strategies as much as their counterparts did. Table 5 indicates the data. 

 It is noteworthy that the male students and the fourth-year students regarded task strategies more useful than the female 

and first-year, second-year, and third-year students, respectively. Li et al. (2018) discovered that their respondents took to heart task 

strategies in self-regulation. On the contrary, Yen et al. (2016) revealed that their all their participants had weak self-regulation in 

task strategies. 

 

Table 5. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students in terms of 

task strategies when grouped according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 3.61 0.52 High 

Male 59 3.71 0.65 High 

Year Level     

First 47 3.67 0.61 High 

Second 27 3.43 0.69 Average 

Third 43 3.65 0.46 High 

Fourth 46 3.75 0.52 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 

 

Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level and in Terms of Time Management 

Table 5 shows that when classified into sex and year level, all students had a high level of online self-regulated learning in respect 

of time management. This result indicates that all students regarded time management as an important self-regulated learning 

strategy. Specifically, the male students (M=3.95, SD=0.53) and the fourth-year students (M=3.94, SD=0.55) were more determined 

to arrange and strategize how to allocate their time among various activities than the female students (M=3.80, SD=0.51), first-year 

(M=3.89, SD=0.51), second-year (M=3.64, SD=0.60), and third-year (M=3.85, SD=0.44). Table 6 presents the data.  

 In like manner, Filho et al. (2015) divulged that to students, time management was essential for accomplishing learning 

tasks. Conversely, Yen et al. (2016) found that their participants who were university students had a weak self-regulation in time 

management.  

 According to the study conducted by Nigussie (2019), the results indicate that a considerable proportion of students (35%) 

achieved a moderate level of time management skills, while another 35% demonstrated a high level. Regarding gender differences, 

the study revealed that male students had higher scores (mean score=55.72) in time management than their female counterparts 

(50.5). However, students in different academic years observed no significant variation in overall time management scores. 

 

Table 6. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students in terms of 

time management when grouped according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 3.80 0.51 High 

Male 59 3.95 0.53 High 

Year Level     

First 47 3.89 0.51 High 

Second 27 3.64 0.60 High 

Third 43 3.85 0.44 High 

Fourth 46 3.94 0.55 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 
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Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level and in Terms of Help-seeking 

Generally, all students had a high level of online self-regulated learning as with respect to help-seeking. This result suggests all of 

them considered obtaining external assistance to a great extent. Still and all, the male students (M=3.83, SD=0.67), third-year 

students (M=3.74, SD=0.61), and fourth-year students (M3.74, SD=0.72) treated help-seeking as being very important more than 

the female students (M=3.68, SD=0.58), first-year students (M=3.80, SD=0.53), and second-year students (M=3.59, SD=0.59). 

Table 7 presents the data. 

 Aguiar and da Silva (2019) and Papageorgiou (2022), revealed that their participants reckoned help-seeking valuable in 

achieving academic goals. On the contrary, Yen et al. (2016) revealed that students at a university in the United States exhibited 

limited self-regulation when it came to seeking help. 

 

Table 7. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students in terms of 

help-seeking when grouped according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 3.68 0.58 High 

Male 59 3.83 0.67 High 

Year Level     

First 47 3.80 0.53 High 

Second 27 3.59 0.59 High 

Third 43 3.74 0.61 High 

Fourth 46 3.74 0.72 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 

 

Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students When Grouped 

According to Sex and Year Level and in Terms of Self-evaluation 

On the whole, all students had a high level of online self-regulated learning as regards self-evaluation. This result implies that all 

students gave particular importance to checking out themselves or their actions. Particularly, the female students (M=3.90, SD=0.43) 

and first-year (M=3.94, SD=0.53) were into self-evaluation more than the male students (M=3.89, SD=0.57), second-year students 

(M=3.86, SD=0.38), third-year students (M=3.92, SD=0.58), and fourth-year students (M=3.84, SD=0.37). Table 8 shows the data. 

 By the same token, Li et al. (2018) found that Chinese students practiced self-evaluation (and task strategies) more than 

the other self-regulated learning strategies. In contrast, Yen et al. (2016) showed that university students had a weak self-regulation 

in self-evaluation.  

 

Table 8. Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language students in terms of 

self-evaluation when grouped according to sex and year level 

Variables N M SD Interpretation 

Sex     

Female 104 3.90 0.43 High 

Male 59 3.89 0.57 High 

Year Level     

First 47 3.94 0.53 High 

Second 27 3.86 0.38 High 

Third 43 3.92 0.58 High 

Fourth 46 3.84 0.37 High 

Mean Scale: 1.00-1.49 Very low, 1.50-2.49 Low, 2.50-3.49 Average, 3.50-4.49 High, and 4.50-5.00 Very high 

 

Difference in the Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students in 

Terms of Goal setting, Environment Structuring, Task Strategies, Time Management, Help-seeking, and Self-evaluation 

When Grouped According to Sex 

Utilizing the Mann-Whitney U-test, no significant difference in the online self-regulated learning strategies of the students was 

gleaned when they were grouped according to sex [U = 3019.50, p = 0.87] at a 0.05 level of significance. Furthermore, there was 

also no significant difference in the online self-regulated learning strategies when the students were grouped according to sex in 

terms of the areas of goal setting [U = 2798.50, p = 0.35], task strategies [U = 2875.00, p = 0.50], time management [U = 2547.50, 
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p = 0.06], help-seeking [U = 2716.50, p = 0.22] and self-evaluation [U = 3089.50, p = 0.87] at a 0.05 level of significance. Table 9 

presents the data. 

 These findings suggest that students, irrespective of gender, exhibited similar levels of online self-regulated learning 

strategies concerning goal setting, task strategies, time management, help-seeking, and self-evaluation, with the exception of 

environment structuring. 

  

Table 9. Difference in the Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language 

students in terms of areas when grouped according to sex 

Variables U p Interpretation 

Goal Setting 2798.50 0.35 Not significant 

Environment 

Structuring 
3724.50 0.02 

Significant 

Task Strategies 2875.00 0.50 Not significant 

Time 

Management 
2547.50 0.06 

Not significant 

Help-seeking 2716.50 0.22 Not significant 

Self-evaluation 3089.50 0.94 Not significant 

Self-regulated 3019.50 0.87 Not significant 

 

Difference in the Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language Students in 

Terms of Goal setting, Environment Structuring, Task Strategies, Time Management, Help-seeking, and Self-evaluation 

When Grouped According to Year Level 

Utilizing the Kruskal-Walli’s test, table 10 shows that there was no significant difference in the level of online self-regulated learning 

strategies when the students were grouped according to year level [X2(3) = 3.10, p = 0.38] at a 0.05 level of significance. Moreover, 

results also show that there was no significant difference in the level of online self-regulated learning strategies when the students 

were grouped according to year level in terms of goal setting [X2(3) = 4.29, p = 0.23], environment structuring [X2(3) = 3.20, p = 

0.36], task strategies [X2(3) = 3.78, p = 0.29], time management [X2(3) = 4.16, p = 0.25], help-seeking [X2(3) = 2.37, p = 0.50], 

and self-evaluation [X2(3) = 0.91, p = 0.82] at a 0.05 level of significance. 

These results indicate that year level did not influence the students’ levels of online self-regulated learning strategies.  

 

Table 10. Difference in the Level of Online Self-regulated Learning Strategies of Bachelor of Arts in English Language 

students in terms of areas when grouped according to year level 

Variables X2 df p Interpretation 

Goal Setting 4.29 3 0.23 Not significant 

Environment 

Structuring 
3.20 

3 
0.36 

Not significant 

Task Strategies 3.78 3 0.29 Not significant 

Time Management 4.16 3 0.25 Not significant 

Help-seeking 2.37 3 0.50 Not significant 

Self-evaluation 0.91 3 0.82 Not significant 

Self-regulated 3.10 3 0.38 Not significant 

 

CONCLUSION 

Overall, when students pursuing a Bachelor of Arts in English Language were categorized by sex and year level, they displayed 

high levels of online self-regulated learning strategies in goal setting, environment structuring, task strategies, time management, 

help-seeking, and self-evaluation. This result suggests that they took self-regulation seriously in their online classes. Notably, no 

significant differences were observed when students were grouped by year level. However, a significant difference was found when 

students were categorized by sex and environment structuring, indicating that gender influenced the students' levels of online self-

regulated learning strategies, specifically regarding environment structuring. In conclusion, year level did not impact the students' 

levels of online self-regulated learning strategies. However, gender did, with a notable disparity in the levels of environment 

structuring between male and female students. 

 The results of this study suggest that self-regulated students can successfully navigate challenges in online learning. 

However, it is essential to note that this study focused solely on online self-regulated learning of Bachelor of Arts in English 

Language students. Future researchers may explore self-regulation among students from different degree programs, employ 

alternative self-regulation questionnaires, or investigate self-regulated learning in face-to-face classes. 
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